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Description


BHARAT COLLEGE OF NURSING MUDH JALANDHAR PUNJAB CLASS TEACHING ON OUTCOME BASED EDUCATION BY



NAVPREET KAUR MSC. NURSING 1ST YEAR MEDICAL SURGICAL NURSING



Outcome-Based Education INTRODUCTION: OBE was a popular term in the United States during the 1980s and early 1990s. It is also called mastery education, performance-based education. The emphasis in an OBE education system is on measured outcomes rather than "inputs," such as how many hours students spend in class, or what textbooks are provided. Outcomes may include a range of skills and knowledge. Outcome Based Education is the current trending standard in nursing education. Educational institutions are being asked to develop more meaningful ways to measure student learning and in this scenario Outcome Based Education makes a good meaningful approach to nursing education system. The critical care nursing faculty at this baccalaureate institution have delineated a process of outcomes-based education that they use as evidence of successful learning in their course.



DEFINITION: OUTCOMES An outcome is a culminating demonstration of learning, it is what the student should be able to do at the end of a course.



OUTCOME-BASED EDUCATION Outcome-based education is an approach to education in which decisions about the curriculum are driven by the exit learning outcomes that the students should display at the end of the course. ―In outcome-based education,‖ suggest Harden and colleagues, ―product defines process. Outcomebased education can be summed up as results-oriented thinking and is the opposite of input-based education where the emphasis is on the educational process and where we are happy to accept whatever is the result‖. OBE is defined as a ―Comprehensive approach to organizing and operating an education system that is focused in and defined by the successful demonstrations of learning sought from each student‖ (Spady, 1994). An Education Department of Western Australia document describes OBE as ―an educational process which is based on trying to achieve certain specified outcomes in terms of individual student learning. Thus, having decided what are the key things students should understand and be able to do or the qualities they should develop, both structures and curricula are designed to achieve those capabilities or qualities. Educational structures and curriculum are regarded as means not ends. If they do not do the job, they are rethought‖ (Willis & Kissane, 1995). OBE is currently favored internationally in countries such as Canada, South Africa, New Zealand and United States (Malan, 2000).



OBE PURPOSE: Spady (1994) emphasizes that the decision of what and whether the learners learn is more important than when it happens and through what means (how) they learn it. He therefore identifies two key aims for OBE:  Ensure all learners are successful in that they are equipped with the knowledge, skills and qualities (values and attitudes) required after they exit the educational system  Achieve and maximize selected outcomes for all students by structuring and operating education facilities to be success oriented.



Spady also advises that while all learners can learn and succeed, they cannot do so on the same day because learners have different learning rates as well as learning styles. Further since successful learning breeds more successful learning the importance of having a stronger cognitive and psychological foundation of prior learning cannot be underestimated. And since the conditions directly affecting learning are under the ―educational system’s control‖, learning is dependent on the willingness of teachers and others to believe in the approach and support learners in their learning. As OBE philosophy requires educators focus more broadly on accomplishing results versus simply providing a service, it differs greatly from more traditional forms of education, most notably in its:    



Overall approach (framework) Perception of time What and how standards are assessed How performance is determined



DEVELOPMENT OF OUTCOME-BASED EDUCATION:



Much of the work on the development of outcome-based education was carried out in pre-university education in the US by Spady. The Coleman report, published in 1966, demonstrated problems in the preuniversity educational system, with results attributed almost entirely to the socioeconomic and ethnic background of the students who attended the school. A need for reform of the American educational system was identified. Educators turned to the work of Carroll4 and Bloom5 to achieve the desired reform. Carroll had argued that it was inappropriate to fix the time for study and expect variable learning results from students. What was needed was a uniform minimum standard that all students would be expected to achieve and that all would be given the time needed to achieve. Bloom developed Carroll’s thinking into the notion of mastery learning, in which a fixed level of performance was to be achieved by students by changing the relationship between time and learning. The learning became fixed and the time to achieve the learning became the variable. These ideas became the Underlying, educational principles of outcome-based education. The State Board of Education, Pennsylvania, decided in 1992 to replace rigid adherence to the traditional school calendar with a set of performance capabilities that students had to achieve. One school in Glendale Arizona took the decision, on its own, to extend the school day to better deploy its resources for the benefit of student learning.



Aurora public schools in Colorado identified five, role-based, exit outcomes in 1990: Self-directed learners, Collaborative workers, Complex thinkers, Community contributors, Quality producers. These reforms in pre-university education impacted on health-profession education at a time of dissatisfaction with medical education. In the US the General Professional Education of the Physician (GPEP) Report, published by the Association of American Medical Colleges (AAMC) in 1985, called on medical schools to give each student the knowledge, skills, values, and attitudes that all physicians should have. In the UK in 1993 the General Medical Council (GMC) published its recommendations for undergraduate medical education in Tomorrow’s Doctors, a document that signalled far-reaching reform of the undergraduate medical curriculum. As part of that report, the education committee of the GMC identified the attributes of the independent practitioner. The search for the outcomes of medical education had begun.



OBE PHILOSPHY: OBE can be regarded as a theory (or a philosophy) of education (Killen, 2000). Within OBE there are a certain set of beliefs and assumptions about learning, teaching and the systemic structures within which activities take place. Spady (1994) proposes three basic assumptions: all learners can learn and succeed; success breeds success; and ―teaching institutions‖ (schools) control the conditions of success. Killen (2000) defines two basic types of outcome. The first includes performance indicators often measured in terms of tests results, completion rates, post course employment, and so forth. It also emphasizes learner mastery of traditional subject related academic outcomes/content and some cross discipline outcomes (such as problem solving or working cooperatively). The second is less tangible and usually expressed in terms of what the learners know, are able to do or are like as a result of their education. It stresses long term, crosscurricular outcomes which relate to future life roles of the learner (such as being a productive worker, a responsible citizen or parent). These two approaches are what Spady (1994) respectively calls traditional/transactional (content based) and transformational (outcomes based) learning systems. See below



latter is the focus of this research and includes standards to be consistently demonstrated by the learner at the end of a significant learning experience.



OBE PRINCIPLES: There are different definitions for outcome-based education. The most widely used one is the four principles suggested by Spady (1994). An OBE curriculum means starting with a clear picture of what is important for students to be able to do, then organizing the curriculum, instruction and assessment to make sure this learning ultimately happens. The four basic principles by Spady in 1994 are: 1. CLARITY OF FOCUS This means that everything teachers do must be clearly focused on what they want students to know, understand and be able to do. In other words, teachers should focus on helping students to develop the knowledge, skills and personalities that will enable them to achieve the intended outcomes that have been clearly articulated. 2. DESIGNING DOWN It means that the curriculum design must start with a clear definition of the intended outcomes that students are to achieve by the end of the program. Once this has been done, all instructional decisions are then made to ensure achieve this desired end result. 3. HIGH EXPECTATIONS It means that teachers should establish high, challenging standards of performance in order to encourage students to engage deeply in what they are learning. Helping students to achieve high standards is linked very closely with the idea that successful learning promotes more successful learning. 4. EXPANDED OPPORTUNITIES Teachers must strive to provide expanded opportunities for all students. This principle is based on the idea that not all learners can learn the same thing in the same way and in the same time. However, most students can achieve high standards if they are given appropriate opportunities.



OBE PROCESS: 'Constructive alignment' is the process that we usually follow when we build up an OBE syllabus. It is a term coined by Professor John Biggs in 1999, which refers to the process to create a learning environment that supports the learning activities appropriate to achieving the desired learning outcomes. The word 'constructive' refers to what the learner does to construct meaning through relevant learning activities. The 'alignment' aspect refers to what the teacher does. The key to the alignment is that the components in the teaching system, especially the teaching methods used and the assessment tasks are aligned to the learning activities assumed in the intended outcomes. 1. Defining Curriculum Objectives and Intended Learning Outcomes 2. Designing Assessment Tasks 3. Selecting Teaching and Learning Activities



4. 5. 6. 7.



Tips: Reviewing your Program-level Outcomes Tips: Writing Intended Learning Outcomes Tips: Choosing an Appropriate Outcome-based Assessment Tool and Method Example: An Outcome-based Assessment Marking Scheme



1. DEFINING CURRICULUM OBJECTIVE AND INTENDED LEARNING OUTCOMES (ILO) A learning outcome is what a student can do as a result of a learning experience. It describes a specific task that he/she is able to perform at a given level of competence under a certain situation. The three broad types of learning outcomes are: Disciplinary knowledge and skills Generic skills Attitudes and values Guidelines for Producing Effective ILO Statements Outcomes are about performance, and this implies: There must be a performer – the student, not the teacher There must be something performable (thus demonstrable or assessable) to perform The focus is on the performance, not the activity or task to be performed You could start with this stem: On successful completion of the programme, a (name of program) graduate will be able to [action verb] + [activity]. Example 1: A graduate of this program will be able to effectively evaluate research designs, methods, and conclusions. Example 2: Graduates of this program will be able to assess their own strengths, weaknesses, and omissions and be able to adjust future performance in light of their self-assessments. Example 3: Graduates of this program will be able to effectively communicate both formally and informally through speaking, writing, and listening. Remember: Stay big picture, don't jump into details Consider what will be accomplished in the academic curriculum and in the co-curriculum Alignment your Program Level Outcomes with HKUST’s Graduate Attirbutes – ABC LIVE At HKUST, program outcomes need to be aligned with HKUST’s seven graduate attributes called ABC LIVE:



Academic Excellence An in-depth grasp of at least one area of specialist or professional study, based on a forward-looking and inquiry-driven curriculum. Broad-based education Intellectual breadth, flexibility, and curiosity, including an understanding of the role of rational, balanced inquiry and discussion, and a grasp of basic values across the core disciplines of science, social science, engineering and the humanities. Competencies and capacity building High-end, transferable competence, including analytical, critical, quantitative and communications skills. Leadership and teamwork A capacity for leadership and teamwork, including the ability to motivate others, to be responsible and reliable, and to give and take direction and constructive criticism.



International outlook An international outlook, and an appreciation of cultural diversity. Vision and an orientation to the future Adaptability and flexibility, a passion for learning, and the ability to develop clear, forward-looking goals, and self-direction and self-discipline Ethical standards and compassion Respect for others and high standards of personal integrity Compassion, and a readiness to contribute to the community 2. DESIGNING ASSESSMENT TASKS Outcome-based assessment (OBA) asks us to first identify what it is we expect students to be able to do once they have completed a course or program. It then asks us to provide evidence that they are able to do so. In other words, how will each learning outcome be assessed? What evidence of student learning is most relevant for each learning outcome and what standard or criteria will be used to evaluate that evidence? Assessment is therefore a key part of outcome-based education and used to determine whether or not a qualification has been achieved.



Steps for Assessment Design



TYPES OF ASSESSMENT TOOLS AND METHODS



 Formative assessment: The collection of information about student learning during the progression of a course or program in order to improve students learning. Example: reading the first lab reports of a class to assess whether some or all students in the group need a lesson on how to make them succinct and informative.



 Summative assessment: The gathering of information at the conclusion of a course, program, or undergraduate career to improve learning or to meet accountability demands. When used for improvement, impacts the next cohort of students taking the course or program. Examples: examining student final exams in a course to see if certain specific areas of the curriculum were understood less well than others; analyzing senior projects for the ability to integrate across disciplines.



 Criterion-referenced assessment: A score that compares a student's performance to specific standards. The student is assessed in reference to some student outcome that can be expected as a result of an education experience (i.e., a degree of mastery of identified criteria. Criteria are qualities that can provide evidence of achievement of goals or outcomes, such as comprehension of concepts introduced or reinforced, a kind of inquiry behavior encouraged, or a technique practiced for its potential contribution to the skill of the artist/student or the meaning/communication of the art work. It makes sense to assess in terms of what a teacher believes was taught.



 Alternative assessments: A catch all term for assessments that depart from the traditional multiple choice, norm-referenced tests such as coding live art criticism discussions , portfolio reviews, rating performances or art products on criteria established by teachers and students, journals, authentic task assessment and direct observation of student performance.



 Authentic assessments: Assessment that fits meaningful, real-life learning experiences. It includes recording evidence of the learning process, applications in products and performances, perception of visual and audio relationships, integrations of new knowledge, reflecting profitably on one's own progress, and interpreting meaning in consideration of contextual facts.



 Performance assessments: An observation of the process of creating an answer or product that demonstrates a student's knowledge and/or skills. Directly observable, student- generated evidence of learning



 Developing Marking Schemes: Once an assessment tool has been settled on, specific decisions may have to be made about the criteria by which student work will be assessed, depending on the learning outcome being assessed and the tool for assessment. Choosing criteria is where rubrics come in. A rubric is a set of criteria for assessing student work or performance. Rubrics are particularly suited to learning outcomes that are complex or not easily quantifiable, for which there are no clear "right" or "wrong" answers, or which are not evaluated with standardized tests or surveys. Assessment of writing, oral communication, critical thinking, or information literacy often requires rubrics. Rubrics have two dimensions: they identify the various characteristics of the outcome, and they specify various levels of achievement in each characteristic. Thus, a well-designed rubric consists of: 1. Clear definitions of each characteristic to be assessed for a given learning outcome, and 2. Clear descriptions of the different levels of achievement for each characteristic. Because rubrics establish criteria, they can help make assessment more transparent, consistent, and objective. Faculty members and evaluators can use rubrics to communicate to students and each other what they see as excellent work, while students gain an understanding of what is expected and how their performance will be assessed. Rubrics are also useful when there is more than one evaluator; rubrics can serve as standardized scoring guides that assist different evaluators to determine the quality of student work in a consistent manner.



 Giving Feedback: Feedback tells students how they are doing towards achieving intended learning outcomes. This information can help them to improve their learning and so help them to enhance their performance in assessment. There is also considerable research evidence that the most important part of the assessment process, with regard to supporting learning, is feedback. Each unit in a programme should normally include not only summative assessment but also formative assessment for which suitable feedback is provided in time for students to learn from it before major summative assessment. Coursework often serves a formative purpose through feedback while also contributing to summative assessment through the marks awarded; in such cases, feedback should be returned in time to inform the next piece of coursework. 3. SELECTING TEACHING AND LEARNING ACTIVITIES (TLAS) Selecting teaching and learning activities aims to help students to attain the intended learning outcomes and engage them in these learning activities through the teaching process. A student-centered approach is the emphasis in OBE as its success is largely dependent on the extent to which students take responsibility for their own learning and whether or not co-operative learning is used; this is because one of the long-term outcomes of OBE is usually related to generic skills and attitudes such as teamwork and co-operation. Therefore, programs and courses should also provide experiences that



students are going to encounter in the real world. These activities can be teacher-managed, peer-managed or self-managed. Biggs (1999) suggested the following points of guidance for planning teaching strategies:



 Sound knowledge is based on interconnections – connecting new learning with old. Encourage students to create conceptual structures which integrate their new and old learning.



 Develop meta-cognitive skills by being explicit about learning and maximising students’ awareness of their own knowledge construction through structured reflection



 Plan learning activities that actively involve students. Activity heightens arousal and makes performance more efficient



 Incorporate explicitly stated study skills into learning, and if necessary, provide support for developing skills, for example in teamwork



 Consider how information technology can support learning and teaching. 4. REVIEWING YOUR PROGRAM LEVEL OUTCOMES



 Number of outcomes: Keep the number manageable; 10-20 outcomes are probably the acceptable range. Address intermediate outcomes at a year or course level



 Check for overlap: Easily differentiable from each other. This is particularly important if you are going to map your curriculum



 Check for clarity: Communicate clearly to students about what they need to achieve in the programme (i.e. it would give them a clear direction for their study)



 Check for representativeness: Informs reader of attributes found in a graduate from the programme  Check for alignment: Alignment of outcomes at different levels: School, Program, Course. Alignment between ILOs, assessments and teaching and learning activities. Alignment with the University’s graduate attributes (ABC LIVE) to produce all-round students with academic and professional competence.



5. WRITING INTENDED LEARNING OUTCOMES Intended learning outcomes need to be written at both program and course levels. Both of them need two essential elements:



 A statement of what content are the student is expected to be able to do at the end of learning experience;



 The levels of understanding or performance in those content areas.  Program Learning outcomes: The accreditation Board for Engineering and Technology (ABET) defines Program Learning Outcomes as "statements that describe what students are expected to know and be able to do by the time of graduation." To get started, the school must develop a list of learning outcomes derived from, or consonant with, the School’s mission. The mission and objectives set out the intentions of the School, and the learning goals say how the degree programs



demonstrate the mission. That is, the learning outcomes describe the desired educational accomplishments of the degree programs.  Course Learning outcomes: Course Learning Outcomes describe the complex performances a student should be capable of as a result of learning experiences within a course. These are determined by the course instructor, or, in the case of a course with several sections, by a team of instructors who teach the same course.  Choosing appropriate action verb: In the process of writing learning outcomes, the curriculum team would use associated action verbs for different levels of learning. The use of action verbs facilitates alignment of program and course learning outcomes and course learning outcomes with assessments. When writing program learning outcomes, anticipate how student learning will be assessed in relation to each expectation. Vague verbs such as know or understand are not easily measured and need to be substituted with performative verbs such as identify, define, describe or demonstrate. Some of these verbs are listed in the table for consideration.



Levels of Learning



Action Verbs



Level 6: Creating



Create: generating, planning, producing, composing



Level 5: Evaluating



Evaluate: checking, critiquing, assessing, concluding



Level 4: Analysing



Analyze: differentiating, organizing, attributing, comparing, outlining



Level 3: Applying



Apply: executing, implementing, classifying, calculating, constructing



Level 2: Understanding



Understand: interpreting, exemplifying, classifying, summarizing, inferring, comparing, explaining



Level 1: Remembering



Remember: recognizing, recalling, describing, listing



In the early years, lower level cognitive outcomes, i.e. "Remembering", "Understanding" are given stronger emphasis. The level moves upwards as the years move on. Higher level outcomes like "Evaluating" and "Creating" would have more emphasis in later years. It is a curriculum team’s responsibility to ensure this developmental progression over the program and to make sure the four types of intended leaning outcomes are covered appropriately.



6. CHOOSING AN APPROPRIATE TOOL AND METHOD Rules of thumb: 1. 2. 3. 4. 5. 6.



Design assessment methods that are aligned with the overall aim of the program Ensure that have accounted for any requirements set by professional bodies See that your assessment tasks are aligned with the stated learning outcomes Use assessment methods that best measure achievement of the stated learning outcomes Be fair in how much you ask of your students and how much value you assign to each task A variety of assessment methods is employed so that the limitations of particular methods are minimised and take account of the diversity of students 7. There is provision for student choice in assessment tasks and weighting at certain times A Variety of Tools and Methods is needed because: 



In order to achieve constructive alignment and validly assess all of the outcomes







Traditional assessment only assess a fairly narrow range of skills and with the current expectations to develop students a lifelong learners with a range of transferable and disciplinary skills, a narrow range of assessments is unlikely be able to assess validly on a wide range of outcomes







A variety of assessment offers all students disadvantaged under one the opportunity to possibly excel in the others







Borden range of assessment methods means more choice and variety for students. These are the two factors that can increase interest and motivation







To develop students' competencies







To take a holistic approach on assessing students' performance



OBE PYRAMID



PARADIGM



PURPOSES



PREMISES THE



PRINCIPLES



OBE



PRACTICES PYRAMID 1. PARADIGM: WHETHER students learn something is more important than WHEN they learn it 2. PURPOSES: 1) Equip ALL students with the knowledge, competencies, and orientations needed for future success 2) Implement programs and conditions that maximize learning success for ALL students 3. PREMISES: 1) All students can learn and succeed 2) Success breeds success 3) Schools control the conditions of success 4. PRINCIPLES: 1) Clarity of focus on culminating outcomes of significance 2) Expanded opportunity and support for learning success 3) High expectations for all to succeed 4) Design down from your ultimate, culminating outcomes 5. PRACTICES: Define outcomes Design curriculum Deliver instruction Document results Determine advancement



THE THREE CIRCLE MODEL OF OUTCOME BASED EDUCATION: (By Harden and colleagues2 in a three-circle outcome model) This is an educational philosophy, first described by Ronald Harden in Dundee in 1999. It is an example of Outcome-Based Education. In this philosophy, the emphasis is on the product of the educational process. It is hoped that this approach ensures that an individual completing a course of study will be able to carry out the appropriate tasks, with the personal and professional attributes valued by the society he or she will be serving. The Three Circle Model is an holistic view of education, and is described as three concentric circles: In the centre, the "Performance of Tasks" - sometimes referred to as "Doing the Right Thing". These are the technical competencies of the role. In the next circle, the "Approach to Tasks" - sometimes referred to as "Doing the Thing Right". This refers to the intellectual, ethical and analytical competencies of the role. The outer circle, encompassing the other two, is for "Professionalism" - sometimes referred to as "The Right Person doing it"



ADVANTAGES OF OUTCOME-BASED EDUCATION: The outcome-based approach as represented in the three circle model has multiple advantages for health professions’ education. The advantages include 1. Relevance—Outcome-based education promotes fitness for practice and education for capability. The three-circle model ensures that areas that have been underrepresented in the traditional curriculum, such as appropriate attitudes and professionalism, are given the emphasis that is required.



2. Controversy—The process of identification of the outcomes within an institution promotes discussion of fundamental questions, such as what type of health professional are we aiming to train and what are the core issues. 3. Acceptability—The notion of the three-circle model of outcome-based education seems acceptable to most health professions’ teachers and has an intuitive appeal. 4. Clarity—An explicit statement of what the educational process aims to achieve clarifies the curriculum for both students and teachers and provides a focus for teaching and learning. 5. Provision of a Framework—Outcome-based education provides a robust framework for integration of the curriculum. 6. Accountability—By providing an explicit statement of what the curriculum is setting out to achieve, outcome- based education emphasizes accountability. The outcomes provide details against which the graduates of the curriculum can be measured and facilitate the quality-assurance process 7. Self-Directed Learning—If students are clear about what they are trying to achieve, they can take more responsibility for their own learning. Outcome-based education thus promotes a studentcentered approach to learning and teaching. 8. Flexibility—Outcome-based education does not specify educational strategies or teaching methods. What is important is that the students achieve the outcomes and not how they get there. Innovation in teaching is possible and also encouraged by this approach and different learning styles can be accommodated. 9. Guide for Assessment—As it is the outcomes that are assessed, planning the examinations is clarified. The outcomes provide the framework for student examinations. 10. Contribution to Curriculum Planning—Identification of the exit learning outcomes enables specification of phase learning outcomes. The phase learning outcomes lead to the identification of course or module outcomes. The course outcomes lead to the identification of individual lesson outcomes. Outcome-based education is thus a top down approach to curriculum planning that aids coherence and cohesion in student learning. 11. Facilitates Curriculum Evaluation— The outcomes provide benchmarks against which the curriculum can be judged. 12. Continuum of Education— The outcomes provide pathways along which individuals can progress in basic or undergraduate, postgraduate and continuing education.



DISADVANTAGES OF OUTCOME-BASED EDUCATION: The move to outcome-based education attracted fierce opposition, as well as strenuous promotion, in the pre-university sector. The disadvantages of the approach were seen as: 1. Imposition of Constraints—Opponents viewed the implementation of the outcome-based approach as imposing constraints on children’s education. Their concern was that education should be open ended, taking the child where he or she was able to develop. While this can be seen as a disadvantage in pre-university education, it is an advantage in health-professions education, focusing attention on fitness to practice. 2. Inclusion of Emphasis on Attitudes and Values Was Inappropriate—Opponents of outcomebased education in pre-university education claimed that ―the proposed outcomes watered down academic in favour of ill-defined values and process skills‖ and that ―traditional academic content is omitted or buried in a morass of pedagogic clap-trap in the outcome-based education plans that have emerged to date.‖12 The inclusion of attitudes, values, and professionalism is, however, an advantage in health-professions education at a time when health professionals are being criticized regularly in the media for poor attitudes and a lack of professionalism. 3. Inhibition of Learning by Discovery—McKernan13 argued that education should be valued for its own sake and not because it led to a pre-identified outcome. ―To define education as a set of outcomes decided in advance of teaching and learning, conflicts with the wonderful, unpredictable voyages of exploration that characterize learning through discovery and enquiry.‖ He does, however, accept that this liberal notion of education is more appropriate in the arts and humanities. In health-



professions curricula, the graduate must be fit to practice and the emphasis on outcomes promotes this. Curriculum planning is facilitated, making education more efficient as well as effective. The search is on, in many parts of the world, for ways to reduce the training time in many professions, but particularly in medicine, in response to government demand and the need to train increased numbers of doctors. Outcomes provide the framework for efficient curriculum planning in the topdown approach described above.



CRITICISMS OF OBE: Criticism of OBE falls into a few major groups: Opposition to standardized testing Criticism of inappropriate outcomes Lack of evidence that OBE works Extra burden on instructors and educational institutions. Dislike of something that is not OBE



OBE’S RELATION TO COLLEGES: One ironic effect of high school exit examinations is that it may become more difficult to graduate from high school than enter college. There is no set passing level for college entry tests like the SAT, and such tests are often not required by the lowest-rated colleges. In the future, some states may require criterion-based standards either for admission to or graduation from public universities. States are attempting to align high school curricula with the minimum standards for beginning college in an effort to reduce college dropouts and the number of remedial classes being taught at universities.



SUMMARY: In summary, the focus of education has shifted from the educator to learner however this shift requires change within the educational system in order to facilitate learning. Establishing an OBE system for education is the best way for a particular learner to reach the desired outcomes. The role of the educator is to enable and encourage all learners to achieve essential outcomes while the learner actively participates in and contributes towards the learning process. OBE also demands a commitment to continuing professional development and lifelong learning.
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